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1. INTRODUCTION 4. TEXT SELECTION

® In the ESP classroom, there is often a mixture of levels of students’ English. ® Students select their story, but they must have teacher approval before starting
the project.

® Scaffolded instruction and a reasonable amount of time will allow each student to
successfully finish a project that the student demonstrates for a final presentation. ® Students are reminded to select a story they enjoy, but not to forget their target
audience’s age (3-5 years old).

® Selecting a project that can be used even after the course is finished energizes

materials they could use as preschool teachers. Students selected storytelling as
the activity they wanted to be able to do.

students to produce excellent work. ® Guidance is provided in class for story selection and project development.
® The student revises the text they use for their project, usually attaining a level of ® Students are encouraged to make use of the college learning center for one-on-one
English that they would not be able to achieve by themselves. assistance. Bilingual teachers can assist with text translation and both Japanese
and native English teachers with pronunciation and fluency practice.
® Students report a sense of accomplishment with their work. A good number of 5. TEXT DEVELOPMENT
students have reported using their project in volunteer activities, and at their place -
of employment after graduating from St. Margaret’s Junior College. — — __
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3. Two different theaters requiring an English script and craft work have been
developed into final presentations for the spring and fall terms of the English
Communication course.

Example of student work with
instructor’s revisions
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- One day he said to his wife ,"this is our last pair of shoes.”
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He cut out the shoes and went to bed.
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Pressure on language production can include scaffolding by teacher, both
negative and positive to encourage accuracy, experimentation, and

1. Week 4 (out of 15 weeks): Submit title of selected story

2. Week 7: Submit first draft of written story in both English and Japanese for complexity. - Willis and Willis, p. 157
comparison. If student is using a story that was originally written in English, they \_ /
may use that as their text and not need to submit the Japanese. Students with a
low level of English, or low in confidence often choose this route. Students that 6. REFERENCES
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3. Week13:Deadline for props. This is recommended as errors can be corrected
before the final presentation.
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Meeting with a student one-on-
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Apron Theater

Some students wrote an original

P ? story and saw it published in
| the college student journal

Preparing students for a
successful future
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